DOCUMENT RESUME:

ED 239 .047 . =7 . _CE 037 868
.AUTHOR ] "~ Bova, ‘Breda Murphy; Zelazek John : .
© TITLE . 1" Motivational 0r1entat1ons of Adult Basic EducatJon_i-
T o Students. _
. PUB DATE ;. [84] L :
NOTE - : 28p. - o
'PUB TYPE = Reports - Research/Techn1ca1 (143)
EDRS PRICE A MF01/PC02 Plus Postage. | e
- DESCRIPTORS *Adult Basic Education; *Adult Students; Citizen

Participation; Educational Strategies; Enrollment;
, Experiential Learning; Field Experience Programs;
i Field Trips; Influences; Mentors; Questionnaires;.
: Small Group Instruction; State Surveys;.*Student

" v‘ ‘Motivation; *Student Participation
IDENTIFIERS . Educational Participation Scale; New Mex1co,

. N _ Part1c1patory Research

L‘,«ﬁbﬁ: T ) .
ABSTRACT !
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.researchers administered the Educational Participation Scale to 85 :
females «nd 72 males enrolled in ABE classes in New Mexico. Data from

. the returned quest1onna1res were examined to determine if any of the

" reasons for participation in ABE were related to age or sex. The _
researchers found that the factors "escape" and "stimulation" were of
moderate importance to students between the ages of 18 and 45, of
*little importance to those in the midlife stage, ‘and of .
above-moderate importance to those over the_age of 55, While
"professional advancement™ and "personal growth" were of - :
above-average importance to adults under the age of 50, a dramatic
drop in ranP1ng of scores for these factors occurred for those ‘in
later years'. Based on. these f£indings, the reésearchers recommended

- that ABE 1nstru.tors ‘make more use of 'small group instruction,
mentoring programs, field tr1ps, and community awareness programs. {a
copy of the Educat1onal Participation 5ca1e is appended to this
report.) (MN)
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There has been an increased intérest‘in developing greater awareness of
the characterisfics of those adults who are participating in Adult Basic
‘Education (ABE). Usually ABE programs.offer'remediél instruction in reading, ..

mathematits,fwriting, and prov?de instruction in English for non-English

speakers. }Kidd has©noted that because of the diversity and its mandate,

ED239047

Adu]t'BasjEvEducation deals with several levels of educational development,

from totéT il1iteracy on one end to General Education Development (GED)

o

- 3/'
preparation (Kidd). . . .
Bfimha1] has given Qs a description of an ABE student.

i The adult in basic education programs is typically young
/to middle-aged and more often a woman, lacks basic skills, and c
/ may or may not speak English. The ABE student considers himself ’
~or herself a fajlure, feels alienated from society, holds a low-
status job, has recurring’periods of unemployment, and does not
often participate in community organizations or activities. . “.
This adult may be totally or functionally illiterate: he or-she- ‘
cannot read a newspapery write a check, or tell the time of day.
On the plus side,. the adult participating in an ABE program does
of want.to acquire or improve an employable skill, learn or improve
/ ~ basic education skills, perhaps earn a high schocl diptoma, gain
fluency in English, and develop a sense of achievement and self-
worth  (Brimhall). '
"' Given the diversity of the characteristics of .the clientele, it would

ANV seem highly likely that there would also be equal diversfty in motivation

o
Q4 ) _ _ _
, - for participation in ABE activities. These programs ean successfully respond

o

to this diversity.as long as teachers and administrators in these programs.

ot //.
//§§§ o are'awareoof'ﬁotives for participation and have strategies to respond to them.
Q
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The reasons why -adults part1c1pate in adult. educat1on has long been
of paramount interest to adu]t educators. When adu]ts are asked why they
are. tak1ng pait in vax1ods educat1ona1 act1v1t1es5 some may say educat1on_
sat1sf1ps a yeaxn1ng to know or feeds an appet1te for know]edge Others
contend that the major goa1=.o be ach1eved through educat1on is to contr1butc

to the so1ut1on of ills 1n prcsent day soc1ety——rac1sm poverty, po]]ut1on

.

segregat1on, or mental 111ness Others on|d perhaps agxee that to rcach a
goal for society's sake is commendable but be11ave that the main goa] to :‘

be ath1eved 15 to . 1eatn to. do one 's Job better, to get an increase in sa1ary, :
to rema]n competitive in one's profess1on, to improve one's ab111ty to rear - g
ch11dren, or to achieve some s1m11ar personal amb1t1on Some-adu]ts would |
staunchly defend OLhPl poss1b1e aims of the1r part1c1pat1bn in, educat1on
-act1v1t1es In some cases the reasons are m]xed and seem to be 1ncons1stent

The purpose of th1s study was to ana]yze reasons for adult part1c1pat1on

in ABE programs and recommend strategies to dea] with the various motivations.

I

ME THODOLOGY
" The Educationa1‘Participation Sta]e deve10pgo by Boshien was wused in ﬁ\'
this study to: : “ | ' )
| 1. ‘Analyze factor patterns of ABE students, and "
2. Determine if-there were any s1gn1f1cant d1fferences in expressed | >
reasons for participation when ABE 1earners were categor1zed .
by age and sex. o . |
The popufation for tne.stuoy was °ABE studénts-in tne state of New Mextto{‘
" There students ranged in age‘from 16 tol62. The1c1asses they wererin included
reading, deve]oonenta1‘nathematics; 1anguage'arts—ski1}s; and English c]asses
for non- Eng11sh speakers There were 85 fema]es and 72 males. - |

~ In this study, the Educat1ona1 Part1c1pat1on Scale. was adm1n1ste|nd to

157 ABE learners across the state of New Mexico. The age breakdown was:

L4




. | o C oy ,
o ‘ _17-22 years -- 63
22-28 years -- 28
28-33 years -- 16

RN g . " 33-40 years -- 14
iy : ' 40-45 years -- 18
" v ] , 45-50 years -- 14
, - 50-55 years -- 1
» L : 60—above C - - 3-
The responses were Factor ana]yzed Catte]] s Scree Test was then used

¥

to determ1ne “the appropr1ate number of factors Lo retain for rotat1on (Catte]])
The resu]tlng factors were 0rthogona11y rotated and oased on the obta1ned
factor patterns, scales were deve]oped by ass19n1ng an 1tem to the dlmenslon
}on which 1t has the n1ghest factorn loading. - The data was: then subJect to a
Trend Ana]ys1s and a Mu]tavar1ate Ana]ys1s of Var]ance In th1s study, the

o motlvat1ona1 or1entat1ons as measured by the Educat1ona1 Part1c1patlon Sca]e,

were consndered to,be dependent measures. Age, adult life stages, and sex
0; were considered to be the indebendent measures. h ,

4

INSTRUMENTATION o ff/

The Educat}ona] Part1c1pat1on Sca]e that was used in- this study was

&

deveJoped by Boshier (see Ap end1x 1) in order to 1nvest1gate Hou]e s (1963)
conceptua11zatlon of mot1vat1ona1 or1entatlons H1s factor ana]ys1s of the
48 1tem Educatlona1 Part1c1pat1on Scale was based on responses from 233

adult education part1cnpants at three 1nst1tut1ons in New Zealand. After a

close exaﬁination of'Hou]e's (1963) Inqulrlng Mind and the h1ghest 1oaded 1tems

from a s1m11ar study by Sheff1e1d' the 48 1tems deta111ng reasons for part1—:

cipation (e.g., "to get a break from the routine of home and work“) were as-

[

semb]ed"(Hou1e,.[971; Shéffie]d)- . “The respondents were asked to check

v

on:a nine-point sca]e'"to what extend did the following reasons influence
s
you to enro]l in your adult educat19n c]ass7" Despondents"were jdentified

by code numbers and no names were requlred (Bosh1er, 1971).




The Lducat1ona1 Part1c1pat1on Sca]e was adm1n1stexed to 233 1andom1y

0

se]ected part1c1pants enro]]ed in Cont1nu1ng Educat1on courses at the WG111ng—

ton High School Even1ng Institute, the Department of Un1vers1ty Extens1on of

L \

fVictdria University, and the we111ngton Norkers‘Assoc1at10n (N.E.A.)
Table 1. deta11s the types’ of courses that the xespondents were enro]]ed in.
Pr1or to the adm1n1stxat1on of the Educa ional Part1c1pat1on Sca1e (E.P.S.)
3 a cix—week test/retest reliability and factoring-study of a11 jtems wis con- |

ducted with 20 ‘students arom Bosh1ev s "Pexsona]1ty Stud1es" Un1vers1ty Ex— .

o

tensjon class; Test/retest corre]at1on coeff1c1ents for each of the 48 1tems
“were developed. Al corre]at1on coeff1c1ents have a cr1t1ca1 value s1gn1f1— ,

o rcant at the .001 1eve1 and are, therefore re11ab1e (Bosh1ers 1971)

. _ .
¢ Responses to the 48 items of the EfP.S were factor ana1yzed and then

~ L

- rotated to .achieve.an orthogonal strQCture S1x factors emerﬂed from wh1ch

qix scales were developed (Boshier: 1971)."~

FINDINGS

"Factor Ana]ys1s

In th1s study, the Educational Part1c1pat1on Scale y1e1ded factor pattexns
.‘that resembled those produced -in’ the_Morsta1n and Smart study 1n‘New Jersey
and‘Boshier's'stddy.in Vancouver. '(Morstain and Smart, Boshier: 1976) |
'descrlpt1on of the factor patterns follows:
| Factor I S - :; -
Escape/St1mu1at1on |

Escape/St1mu1at1on compr1ses two related d1mens1ons --a need tog escape

1

from rout1ne bor]ng, or frustrat1ng s1tuat1ons and a’ des1re to f1nd 1nte11ectua1
st1mu1at1on -Z to "stop myse]f from becoming a vegetab]e" as one E.P. S puts

it. Ind1v1dua1s who store h1gh on this dimension tend fo view the1r part1c1pat1on

1
k)

in adu]t education c]asses as a relief from everyday boredom and respons1b111t1es,
i )

in otner words, providing a COntrast to the1r daily rout1ne.

e - . -




~Factor I Continued

I.t.em-ﬂ.uﬂtbi A e Factor Loading
2 - To share a common interest w1th my spouée
‘ or 1“1end ’ . . L gSQ
5 To get relief frpﬁ boredom. ' L o .48 3
7 ' ~To respoﬁd.to the féct tﬁaf Itam surrounded .« o
by_peop]e who cont1nue to learn. . - .43
15 " To fulfill a need for personax ascoé%at1ons. . .‘\
and fr1endsh1ps - o I
17, ;_ To meet members of the opp051te sex' B -i. . .82 |
26 ' ‘To have a wa hours away from respon51b111t1es. ".Gf
3 : ‘ To gét a break in the rout1ne.of home or work. ' :63¥
T keep.up with others. S S s6
35 | ’ fd imﬁro?e my sociéi're1afi0nships. : - | K
40 . To escape an unhappy re]at1onsh1p o Co .?2,
: 42 0 To comp1y with the su9985t1ons of someone else. - f :50’5
44 - - " To makevnew fr1en§s.- - o S 170‘.‘
a7 : To,comb]y.with.instructions'frdm_someone e]se.' .68 .f
i ) . Factor II.. o

Professioné] Advancement

o

Professional Advancement reflects a desire to improve one's position .

in the work wdr]d.

Item Number | - o - - . Factor Léédiﬂg
3 4 ~To secure professional advaﬁcement ': i.;. .;60.
11 _ To give me h1gher status in my job. o ‘  ,: .54 :
a2 ~ To supplement a narrow previous educat1on “‘- §68 i
14 ~ To acquire knowledge that will’ he]p with: othér
- courses. o . .67
20 : Te increa§e my competence in my ij. h ,. -4
22 To help me earn a degree, diploma or cer;ificate. f;.§7'
Q | ‘ 3 . | ’ _5_' |




Table'1 ‘
e Types of Courses” Attended by Educational
~° . Participation Scale Respondents
‘Wellington High School _ . ~
;EVening Institute ' S . University Extension

Cooking ' . o : ' - New Testament. Greek
Home Decorating R : ' ) .Western Philosophy
Car Maintenance ~ = =~ o . . Japanese lLanguage
Grace and Foise - L o . .+ . French Language

Keep Fit . v o _ ) . Spanish Language.
Creative Writing : : S L Teaching of English
- Cake Decorating . . - : TG ~ Italian Language

Floral Art - - : B o ) S - . German Language
‘Maori Language: - . _ e ' 3 Maori Language
Japanese lLanguage :, i _ ‘Chinese Language
" Russian language - - . , _' R ~ Indonesian Language”
German Language - e L Russian-Language
Spanish Language = o B : " . * " Economics

Drawing and Painting ..~ S T Music

' e . Lo - ' Singing

~Embroidery S S : :

Tailoring . ; o - o : . ~ Geology

Dressmaking ' e : S "~ Astrononmy

Portraiture ~ S - ’ : ' Biology

Millinery : o : T o Child Development
e : . - a : Child Study
~Pottery . . . . ' , : : N

Woodwork = ' - o o Psychology - -4
Upholstery - ' . . - o - History of Art -

- Workers' Educational Association (W.E,Q,)

- Painting Youth Leadership

* Symphonies/concert . S S - T Tape-recording
Effective-Speech : =T o - . Cookery

" Fiction/feature writing . : . B ~ . Safe Boating

" Mathematics- . R _ ‘ -+ Antiques )
Law and society R s o . - - . Rapid Reading
History S ' e ' ‘

Source: Boshier, 1971
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- : SR ‘Factor II Continued’ . 'f. -

.Ilgﬂliﬂﬂﬂﬁﬂl' | o - S “ .“; Ny L Jf%aetof,Loadigi‘
27 :: ~To clarify what 1 want to be doing flte‘ o ; | “: |
years from now. .-, o _,' . ‘:57'
' 29_ - To prov1de a contrast to the rest of niy 11fe ;ég N
30 ' : To obtain some immediate pract1ca1 beneflt -ﬁﬁ .B]*'
39 ‘ 1 To ma1nta1n or 1mprove;my soc1a1 position. tq ; . .59
41‘ ‘ To pfoViee'a contrast to my ﬁFeVion educatibnf .; .64 :

Factor 111, ° +

- External Expectations 5

External Expectat1ons is 1nd1c1tat1ve of a des1re to do someth1ng

because of outs1de pressures. These pressurescmay come.from work fam11y,

¥, M

friends, or the commdnity'at large.

Item Number o o o 'fA _ ' Factor Loading
6 'To carry out the recommendatlon of some :
Y authority. ‘ : . . .57
10 _ To be accepted by others. : o - .44
16 ° '_To keep up with the compet1t1on - . .50
24 To prepare for serv1ce to’ the commun1ty C .61
32 ~ To improve my ab1]1ty to serve manklnd. o T
33 ' To comp]y with my employer's policy.- ‘_ o .43
36 ' . To carry out the expectat1ons of -someone w1th formal
. R authority. . . i , .60
37 © " To take part in an activity wh1ch is customary in
’ the circle in which I move . Lot _ .59 .
45 ' To improve my ab1]1ty to part1c1pate in commun1ty . : .
) work. o v ‘ .59 S
46 To comply with the fact that peop]e w1th prestlge ,
attend adult educat1on ciasses.. . o .49
-7- 3




Factor IV
Personal Growth

Personal Growth is reflective of a désire to improve one's self

) as well as one's fe]ationship with other people.

: jj@g[ﬂgmpgg ' a ' ' ‘ _ _Factor Loadiqi

4 To become a more effective citizen. ¢ .52

9. . To overcome the frustration of day—to~day , i
Tiving. T v .50
13 To stop myself from becoming a vegetable. . .58
18 - To escape the intellectual narrowhess_of my A
occupation. . _ ' .64
19 . To participate in group activities. . - | .43
21 To gain insiéht into myself and my personal :
' problems. . S .43
) 23 To escape television. ' : . .41
o .28 To become acquainted with congenial people. . . .40

) frend Aﬁa]ysis
"AFor‘purposes of the trend_aqa]jsis,vthe=ages~of the participants in the
'Q"Qtudy';efe éroupéﬂchcording to.the?stages ofithe life ﬁyc]e:described by~
HLevingon ’.(LevfnSbn)V4Thgy include: . |

1. The EarTy Adylt Transition (ages 17 to 22): ‘The Eaﬁ]y Adult Transition
7 1inks adolescence with €arly adulthood. Its twin tasks are . to terminate -
‘pre-adul thood and to begin early adulthood. ' o

" 2. The First Adult Life.Structure--Entering the Adult World (ages 22-28):

~ The chief task of the First Adult Life Structure is to fashion-a pro-
- visional structure that provides a workable link between the valued’
self and the adult-society. '

.-3. The Age Thirty Transition (ages 28-33): The Age Thirty Transition
provides an opportunity to work on flaws and limitations of the first
‘adult 1jfe structure, and to create the basis for a more satisfactory

structure with which to complete the era of early adulthood.

°

l,rl‘ - ) = .i ’ . . .o _. .,‘ —8.-, ) ) 9




¢ v . v
4. Settling Down (a ges 33 40) In the Sett11ng'Dowﬁ period, there
are two major tasks for the 1nd1v1Qua1 (a) to establish & nlche 1n
soc1ety, to develop competence in a chosen craft, . to -become a

‘va]ued member of a valued WOr1d (b) td®work at "maP1ng 1t"'

~5. The Hid-Life Trans1t1on——Mov1ng from Ear]y to Middle Adu]thood (ages

7 40-45): During the Mid-Life Transition, the 1ife structure again.
comes under question. = The individual asks: "What have I done | o
with my 1ife? What do I really get from and give to my wife, children,
friends, work, tommun1ty-—and self? What-is it I truly want for
myself and others?" -7

6. ECntering Middle Adu]thood Bu11d1ng a_New Life Structure (ages 45-50):
The end of the Mid Life Transition is marked by a scries of changes
rather than one dramatic event. In some lives, there are drastic :
events that occur--change in job or occupation, a divorce or love affair,
a serious illness, the death of a loved one, or a move to a new locale.

~Other Tives show no conspicous change, aithough there are minor’ changes
which seem to make a considerahle ‘difference, e.g., familiar relation-
ships :have changed, the nature of work has been.altered. ' ‘

7. The Age F1fty Transition (ages 50-55)- The functions of the .
Age Fifty Transition in middle adulthcod are similar to those of
the Age Thirty Trans1t1on in early adulthood.

8. Cu1m1nat1on of M]dd1e Adulthood (ages 55-60): Culmination of Middle
" Adulthood seems to be a stable period ‘devoted to building a second
middle adult’ structure and is aﬂalogous to settling down in early

adulthood.

.Three-signhificant cubic trends emerged from the trend analysis:

Factor 1. Escape/Stimulation

-

It was:discovered that partfcipants in the first four stages.of the

life cycle years 18-45 indicated a moderate amount of interest in this factor.

There was an average score of 4.5 for°éach item. There was a dramatic drop

in seores for tho§e participants in fifth, Sixth,.énd'seventhlstage of the
life cycle. Average scores for eéch item Qeniyiggaoximate1y 2.5. In the last
stege of the 1ife cycle, the scores rose againjto the'average of 5.5. 'Thig ‘
trend 1nd1cates Escape/St1mu1at1on to be of moderate 1mportance to those students

ages 18-45 little 1mportance to those in mid- 11fe 45 55, and above moderate

“importance to those 5$'and above.* . . N

o



Factor II - ProfessionaI Advancement | : : i )
| The_trend.ana]ysis indicated that ProfessionaI.Advancement is‘ahove

. avexage in 1mportance to those part1c1pants in the f1rst three stages of the
1ife cycle, with an average score of 5.5 for each. item. Those 1n the next'
three stages of the'cycIe ages $33- 50 pIace a high- 1mount of 1ntexest on

qthese 1tems u]th an average score for each 1tem of 6 9 Thcn there was a
dramatic dip in sqprésgfor those in Iater yearS'to an average off3.8 ford;
faphﬁitem. ;Ihishtrend indItates an active’dnterest in professional growth .

until Tater in ﬁhe.life.cyé]e.f‘ f ‘ o .
M - . . \-\.

“+

Factor III - External Expectat1ons

Thene was not a s1gn1f1cant I1near or cub1c ttend to report

Factor IV - PersonaI Growth\‘,

The tnend anaIys1s 1nd1cated a moderate amount of 1mportance for
\
pexsonaI grou&h by those part1c1pants in the f1rst three stages of the I1fe

cycIe, ages I7 33 w1th average scores of 4.6. Then there was a drop in
. scores for those in the fourth stage of the I1fe cycIe ages 33-40 to

&

an average»score of.2.5. Then there was a’ eonstant r1se’in'seoré5 for those in
the Iast<four stages, ages 40-60 to an average score of 5.6. This'indicates

that personaI growth is 1mportant to younger aduIts, not of much 1mportance
~

to those'1n thersettI1ng downgstage 'and 1mportant to those 'in mid-1ife and °

MuItivariate AnaIysig S j | ) | D O

It was determ1ned from the anaIys1s of the data that age and sex had

- 5
>

- 'no s1gn1f1cant ef?ect on the scores of the four scales. Means and standard
deViatIons for the four scales, Escape/Stimulation, External Expectations,
PersonaIHGrowth, and‘ProfessionaI Advancement were derived from the Qata;

. Table 2 details this information. . : o : :
@ .. . 04 i -
ERIC : N : . B




. | ) o : ~ Table 2

z . . ; . - . - ’
\( . Educational, Participation Score Means and Standard Deviations
) 1
\ ‘ Escape/Stimu]ation Professional ~ External Expectations Personal
> . ? Advancement : o ~ Growth -
Men | .02 4.92 4.31 4,00
. 12 1.73 . .87 1.3
Women 16 4.83 L, 5.00 3.98 -
. .95 96 o7 .99
Entire : C } ! - 'j
Sample .10 4Ry 4.89 3.99
: .98 1t 0 .95 1.02
N B

12



ONCLUSIONS AR e
Adu]ts part1c1pate 1n educat1ona1 act1v1t1es for.a var1ety of reasons

~Adu1ts in ABE program§’dre no d]fferent Me21row‘hotes that ABE part1c1pants
usually come 1nd1v1dua11y, 1eave 1nd1v1dua11y, and 1arge1y fail to soc1a11ze

¢

'.] evern during c]ass break (Mez1row). Ne need to find ways to deve]op, in these'

people, the concept of se]f—wdrth,4coping-skjlls,,and an enjoyment‘of the

educat10na1 process since many of thum come to class having experienced failure,
. . PR T . -

in all of the‘above ' Unt11 recently,'our Strategiee.for'deating with these
“adu1ts have not xef]ected the d1vers1ty of reaSOns that have brought then to
~7ABE c1asses The fo110w1ng are examp]ea of some strateg1es that ref]ect the

'd1vers1ty of reasons for attend1ng ABL progrcms Tab]e 3 summarlzes these

Table 3
Strategy R u : ﬁeeH:Satﬁsfied
“Sma11’Group'.: ' i ST Soc1a11zat1on - Persona]
' ; -, - Growth . Lo

'Escape/St1mu1at1on

Mentohing,Pregrams. . o Profess1ona1 Advancement
‘ ' S ,Persona] Growth
L F1e]d Tr1ps/F1e1d R fEscape/St1mu1at1on
Experiences BV - Professional Advancementn
' ~;\mmCommunjty Awareness - 3 “Socialization ',
Experiences ' . . Professional Advancement

'_PersonalnGrowth




" Small Group

The use of the small group in ABE classes is an eice]]ent way to
..fa¢i1itaté the process of socialization. : -

'Rgsenfe1d has noted that sma11‘group51prdvide a variety of expefienées.
Hhéthe}‘the spécific purpose ié to provide'€ompanionship,‘share information,
solve a particular problem, or provjdé‘the groqﬁ members with therapy, all

_gﬁoups'are valuable be;ause they serve the following purposes: |

1. Facilitate the development of commitments. Individuals in a group

. normally develop commitments to both the group and its decisions.
Group members feel .a sense of responsibility and Toyalty to one
.another; as: a consequence, group-generated decisions have a.higher
.probability of being "enacted than’decisions derived from authority
“figures. This has many benefits for the teacher when the students
feel a sense of "ownership" in the class and in the solutions:of
problems. ) - . '

L

2. Encourage meaningful interaction. Meaningful interaction can best
take place when there is face-to-face contact, when individuals '
acknowledge and adjust to eacher other's presence. What coastitutes
meaningful interaction varies from group to group. For example,
casual wgroups are not’ established to solve a particular problem,
but rather to provide members with friendship, interesting conversation,
and companionship. To the extent that these things are provided, B
the interaction is meaningful. - ¥

3. Facilitate the learning of problem-solving procedures. Working .
Tn groups provides individuyals withthe opportunity to better understand
a variety of views as members present and defend opposing views.
During idea development members learn to critically evaluate the -
ideas. of others. Problem splving also entails Tearning how to
deal with conflicts, and how to affect .a compromise.” Individuals in
problem-solving groups discover alternatives which are not possible
‘under circumstances where djrectives and orders are the usual
methods for solving problemS. Although all groups are problem-
solving groups to some extent, the main:characteristic of the problem-
“solving group is that a group goal is established which- centers on
" a problem, goal, or task, and interaction results in a group-
generated solution. ’ : ’

4. Provide a background for understanding the impact of communication,
and developing awareness of other people. We affect one another by
communicating, and in the small group setting we .have the opportunity
to learn what our impact as communicators is on others.” The small
group -can provide a means whereby we observe our own behavior, and
where we can see how defferent forms of behavior elicit different
responses ° {Rosenfeld). : ~

T .

{ ) . : " : ) . “ i
h In order for the above to be achieved, it is important for instructors
to be aware of the processes that groups go through before they become ¢ohesi§c C

units. It is'uﬁréa1istic to expect productivity from a group of four or five

4




students who do not know each other. Groups go through series of etages on
theirﬁway to productivity. The first.stage could be characterized as the
"gettdng to know each otheT;stage”.. It ig,importantzthat instrnctorS‘gdve;
time to this stagelbecause the success ful comp]etion of this stage will
enhance the effectiveness of the groua; The remaintng stages are: |

Stagev2 - Emerison of Leadership. After the students and teacheﬁ
bu11d some secur1ty and sense that they do belong together in one classroom,
.two sorts of "power stnugg]es" typically become prominent. One has to do with
Lest1ng the 11m1ts of the power of the teacher and typically.involves the
psychodynam1cs of dependency and counterdependency, the other oncerns the
peck1ng order of the student group and involves the psychodynam1cs of dom1nataon‘
~and autonomy (Schmuck & Schmuck).. | . |

: Stage 3 - Productive work. Classroom groups are not ready to work

diligently and productively on academic and personal growth until they have
.settled the issues of grou%!membersh1p and 1nterpersona. influence to some degree
at least. Tn;s does not mean that classes have mere]y to “sit and rap" for |
the1r f1rst few months of ex1stence Some’ academ1c work, of course, does .
get done dur1ng the f1rst two stages of the group's deve]opment but not to
the high degree that it does during this third stage (Schmuck & Schmuck).

Stage 4 - Parting Stage. Self-renewing groups can continue to set up
new purposes and. procedures out of their own internal resources and where-
withal, and they have the cdmpetence td adoat new processes when the d]d
4ones are no 1onger functional. They are termed mature because the members
accept the respons1b111ty for the1r group- 1ife and are cont1nuous]y striving

- to 1mplove it (Schmuck & Schmuck). Many groups formed in adu]t educat1on

classes continue to meet af*er the class ends per1od1ca]1y for soc1a1 purposes

At

3
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It is important to remember as Drennanhas noted that:

Most ABE learners and teachers report that learning is enhanced
in small groups and in one-to-one instruction. Although studies -
" of the optimum number of students per teacher almost invariably -
have shown that the achievement of the majority is not atfected
by class size, one recent study suggests that "disadvantaged"
learners may indeed need jsmall-group or individval instruction or
both - (Drennan)_. C ' ' "

The sma]TtQﬁOup will he]p'studénts meet other students who are in similar
" situations and have similar fears and apprehensions and can have d_positive

affect on their self-concept.

’

Hentéring Pfograms"
There Haé beeﬁ é great‘deai of attention given 1ate1y in the 1iferature
fo mentoring. Most of theﬁreporps have dealt with career dé?e]opment of fhg
"prqfessiona]"h The mentof}hﬁ ré]ationship,.for ;oSt beop]e; has hény
positive asbéct§.' Many teacHer; deaTing with gjftéd high school students hévg
-devé]oped méntor{ng progfams for them since they will have to make careér’ |
“decisions early in'1i?e: However, the 1itérature is void in mentoring programs )
for theideve16pmeﬁta1.high school Student or ABE adult learner. 'This may be the
clientele that qoy]d benefit thé most from such an expefience. It would
certain]y.fagi]itgte career deve]oﬁment_if these‘;tudentg could intéractvwith
professionais “who care about them." It would also enhance personal gfowth'
beca&se a mentor takes a personal intefeét in the protege's dreams énd aspifa-
'tioﬁs. (See_Tab]e 4f6r a description of'tﬁe're1ation§hip.) It Qou]d be
advantageous for the ABE students to have:mentoring_programs devé]bped bECausg_
not only would personal and proféSsioqa] g}owth_Be achieved, but reality shock

(what the job should be and what it iS) could be avoided.

-14Z - o ' | o/




1.
s

3.

4.

6.

7.

Table 4,

’ | " A'PROFILE OF A MENTOR

One of relatively high orgaﬁizatioha] sfgfus who'by mutual consent takes an.activé'

~interest in the career development of another person’ (Clawson). . - L

A guide who supports the person's dream and-helps put it into effect in the world
(Sheehy). : : - : :
One defined not in terms of the formal role, but in terms of the character of the
relationship and the function it ‘serves.. A mentor's primary function-is to. be a
transitional figure, one who fosters the young person's development, a mixture of
parent and peer (Levinson). =~ . _ ' , | o

A nonfbafenta1 céreer_ro]e model. who actively provides gujdance, support and
opportunities for the protége. " The function-of a mentor consists o6f role model,
consultant/advisor and sponsor  (Sheehy). ) M '

PR
¥~
£

One who possesses s‘incere génerosity,'compaSSion and concérn. They listen in the
best Rogerian sense, displaying feelings as well as ideas . (Woodlands). :

One who is receptive to looking obfective]y at'éccomﬁ1ishments and giviné,

encouragement, and -also running interference for proteges being groomed for higher:
.level jobs  (Thompson). : , - . .

8. A mentor may act as a host and guide welcoming the initiate into a new Occupatibnél ,

9.

P

and.social world and acquainting the protege with its values, customs, resources
and cast of characters  °_(Levinson). '

v

A mentor is a person who shares "the dream" - not necessarily a consciously
formulated career goal but rather a cherished perception of self (ego ideal)
(Misserian). - ' s ) : ‘ ' T

10.i Mentors ‘are influential people who significantly help-proteges reach major 1ife

goals. They have the power - through who or what they know - to promote wel fare,
training or career - . (Phillips - Jones). . )

17



.class more.

'pr1vate, and ﬁ&nd out what they have to offer our students One of the main’

o

-FIFLD TRIPS/LILLD LXPFRILNCES

1

' Many ABE students have not deve1oped “the ab111ty to cope W1th daily

. 1iving. Thlngs such as g01ng to the grocery store and gett1ng the best buy
-~ on an_item are almost 1mp0s51b1e. In a recent study conducted by Heisel and
Larsons items identified as difftcu]t ‘to read were maps, calorie charts, bus

and train schedu1es, -and un1t prices. Interesting]y, these are items which

a

requirg some spatial or mathemat1ca1 sk111s ‘rather. than pure read1ng ab111ty

- These 1tems could be brought into class and worked on by the students

. R
(Heise] and Larsons) Drennan suggests lists of real objectives to be gained

by chese field prer1ences Such as: C

' 1. Using a bus schedule to get to an. unfam111ar part of town

cand? back home y

2.: Using the newspaper for construct1ng a budget for grocery.
shopp1ng

. 3. Menus from 1oca1_restaurants to figure out a bill.

4. Actually go1ng to a. fast food restaurant as a class and being
able to place an order (this can be espec1a11y helpful. to non-
Luglish speakers) (Drennan) .

Utilizing field tr1ps help bring the ABE c1ass closer together as a

group a54usua11y there will be a certain amount of socialization dur1ng,these '

times. Peop]e,get to know each other better and in therend usua11y‘enjoy'the

- COMMUNITY AWARENESS EXPERIENCE

The communities that we live in usually have a great deal to offer

Athe’ABE student. However; in most cases, the students are not. aware of these

-sexv1ces As ABE 1nstructors and adm1n1strators, we can better serve our .

clientele by becoming more aware of what our communities have to offer. S1nce
many t1mes our students are struggling to meet bas1c surv1va1 needs, 1t is

1mportant to keep in touch w1th soc1a1 serv1c= agencies, both pub11c and

18- :118_uv L
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. concerns.of many of the students in this study was that of childcare. As
Brimhaii has pointedlout hmaking a.handbook which lists and expieins all
pubiic and private serVices offered in the community wouid be helpful.

' Inc]ude such 1istings as the thamber of commnerce, 1oca1 weifare office,
.chuxches, and :oc1a1 service orgcn.zations Inform all entering students
of thL souncebook's iocation in the classroom or learning center. ‘Periodicéliy
update“the 1istings (Brimha]i)

" In other-areas of community awareness, the political arena’is one

_iin which our c1iente1evd0'not have mueh'input. Whenever pOSSibie, invite,
prospect candidates .to class for a question and answer seSSion. The students,
as en assignment' could. prepare»queStions As Bfimhaii'has suggested, inviting
the county c]erk or other appropriate indivrduais to register those who have |

not a]neady Légistered to vote is also appropriate, as is actually taking a

‘class to'a po]itica] forum such as:

51

. town council meetings
. S ~ school board meetings, and
N " various county and city commission-meetings
(Brimha]])

This hae the potentiaioof making the Students.feei more a part of the community
“and may, in.theﬁiong run, facilitate invo]vement‘in the community as weii as
‘1earning. Boyd and Martin have noted°that c0mmun1ties profit: from successfu]

eoqcation:/ an adu]t who feels good about. him or herse]f and has the competenCies

and SkiiJs to be productive adds not only to his/her ownasense of worth but also
to the we]fare of the community (Boyd and Martin).

As adu]t educators we can't assume that ABE etudents come to our classes
for their GED and 1ack interest or. de51re for other enrichment activ1ties
-Merriam leferred.to the wo}k ‘of Birren and woodruff who suggested that the

~goals of educational activities over the 11fespan are threefoid. allevigtion

=1 7-
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of educational deprivafion;.enrichmént, stimulation of interest in 1earningb

' itself; and pfevention of difficulties in adjusting to_différeht stages ofy
'ihe life span (Merriam). With thésé goals in mind; a’know]edge of why.ABE "
studenits come to our classes would appear to provide a focus for program |
development for this clientele. Knowledge and awareness of adult moti?ationa]l'
orientations cou]qthu§ become a valuable resource for diagnos%ng_]earning needs

and designing educational activities.

&
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DIRECTIONS
J”;.\,_

Thmkmgba&k to when you énmllea for your oourse this year, pleasc.
mdlcate the extent to which each of the reasons llSLCd below influenaced
_you to part_lclpate. Please nead each statement carefully ‘and c1rc1e one |
of the nu:rbers (9-—vnry rruch :Lnfluenoe, 7—-mach Lnfluena_, 5——nodx_rate
influence; 3--little mflt:nance, l very little mflueno_) opposite each
statement. B |

Here are two examples:

Reasan - - Very mach , Muxch . Moderate *} Little =~ ', Very Little

Inflvence Influence Influence Influence ~ .Influenoe
23 To escape g . * 7 * 5 * @ * 1 -
television ' o o S ’ ~
24 To prepare for : . .
- service to the 9. % @ * 5 * 3 * 1

. cammunity | .
-If yox‘lﬁ-feel s'tatement' 23 héd "little influence" in causing you to en_ro_li
in yd;r adul_t educatlm Cléss, then circle 3 as md.xcated
-If you feel statement 24 had "mach influence"‘ in causing you to enroli .
in your-a&ult ;aducatim class, then carcle 7 as 1nd1cated " V
r. —If the Vextent of inf'-luenoe of a reason falls bet:~een two catedories,
you may circle the appropriate aste_rlsk (*) You can cifclé the
asterlskornurrbers, justaslongasyoun_rxbcatetheextenttomh A_,-'
the reason influenced you. .
 -Nro reason for enrolling is any more 6r less desifablg than any other-

, ' a
reason. Be frank. There are no right Or wrong answers.




>
N

‘ _ Venj much * Much * Moderate . Little . Very little -
Reason - Influence Influence © Indluence Influence Influence
1. To seek knowledge - . N N ' .
for its own sake 3 _ T 7_- ‘ > c3 =

-
2. /}’o share a camon, . v _ : .
- interest with my 9 * 7 * 5 * 3 - 1
spouse or friend ' : '

3. To secure professiorﬁi ¥ '
advancement ' 2 - 7 * 5 . 3.0t ) 1

4. To became. a rore - ; SEE
effective citizen 9 * 7 * 5 * 3 * -

5. To get relief ' , . . . ' _ .
fram boredom - 3 : 7 * 5 * ‘ 3 * o

M

. To carry out the . A .
recamendation of 9 * 7 - * 5 * -3 R 1
scoe authority .

7. To respand to the
fact that I am ' A - p
surrounded by - 9 * 7 * 5 x ~3 . x 1
people who con- ’ : ‘

tinuve to learn - i ©
. 8. Tv satisfy an g R . . s . S . .

inquiring mind

9. To overcame the R o »
frustration of -9 2 7 * 5 - % 3 = -1
day-to-day living

¢
10."1‘10‘ be accepted x
by others 3 : 7 * ,5 * 3 * 1
'11. To give me higher x
status in my job 3 7 * 5 * 3= * 1
12. To supplement - - - : s ) . £
' Q narrow pre- . 9 ¢ 7 * 5 x 3., * .1

vious education

'13. To stop myself . ) .

© + from becoming 9 * 7 - * 5 ° % 3 . .1

" a vegetable ” : : : DU :

14. To acquire knowledge L ,

that will help - ‘ 9 o * 7. * 5 ® - 3 " . 1
‘with other courses ’ ‘ o ’




o o
i

Rrason ' Very Much

Influence

*:
Inflience -

« }bde_raté
Influence’

15. To fulfilt a need
- for personéi i
associations and
friendships ..

17. ;Ib neet nenb:-:rs of
the opposite sex

18. TC escape the
intellectual .
NArIOWNess of
f‘ry occupation

19 To part1c1pate }
- in group actwlty
.o
20. To increase my
c:mpetenoe An my
' job » .
21. To gain insight’
"~ into myself and my
pcrsonal probliems

22. To help me eam -
© a degree, diplama
or certificate

23. To escape television

24. To prepane for
service to the
s oommemnity
25. To gain insight
‘into human -
" relationships’

26. To have a few -
- . hours away fram
responsibilities

.27, To clarify what I
" want to be doing
five years frum
) no‘d ..

28. To become ac-
- quainted with -~
congenial people

N

\_QKK

ey

Little

Influence-

W

*

Very little
Influence




" Reasch . Very mxh *" ¥och * Moderate Little . Very little
- o . Influence . Influence =  Inflvence = Influence Influence .

1] . - ki)

»

i, o provide a e | o |
. trast to the rest 9 = 7 . * 5! * 3 * 1
of my-life L ” ) ' Lo S _— __

r~2

inmediate: ‘practi- .9 7 5 - * 3 * 1-
/Lal benefit s : : ‘ . L

31. To get a break in o o
" the routine of 9 * 5 . % 3 1
_ hame cor work : _ " -

\D

3?. .]10 :U,Tpmve n.y abll—lty . x F— - 7 x - 5 ’ « - 3 . *. 1
‘--t.oservemarkmd‘.« o . ~ ‘

(<]

33. To oarply Wlth my , 9 * 7 * 5 * 3 * 1 -
Y ,:.enployers policy I ‘ :

4. 'Ib .keap upw1th ‘9 . e 7 ‘5 * 3 2 s}
: others ' : ‘ S ‘

35, To improve my L S . ,
social rela- 9 T 7 * 5 * . .3 * !
.tionships’ o B o - :

'36. To carry cut the S, S . , : :

e>:pectat_10ns of SO 9," ' . 7 T ox 5 © & -3 * 1
b Bameone with . HE TR . . .

' Lormal authorlty

37. To ke part in an
T vity which is S . - L : ‘

~custamary in the 9 L * -7 * 5. * 3 1
. circle inwhichI . . = L : : ' '

38'1\:) meet with"sate . . - . - . . )
20 formal requ.lre- 79 * N Y 5 * "3 * - 1

:i-'39'.{‘1'0 *nanntain or - - . . - : : } o
- lirprove.my social.. 9 % " - 7 * -5 * 3 x 1
ooeposition - o el e :

. heppy xelatimship SR AR - : '

4. To prcvxde acnm--.. .. . . T ‘ o
© trast tomypre- . . 9 * o7 % 5. *- . 3 * 1
R JlOuS educatlm : : - R o




Very mach . Much | . Moderate |, Little » Very little

Raason. * Influznce Influ=nce Influenoe Influanoe Influcence

42. To cooply with the . ; : - : : . ,
suygesticns of - g . * 7 * -5 * 3 * ., 1.
somecne else : -

43.Ibleam‘just for . g . ' P " . ~3 . N
the sake of learming S - - :

44. To make now friends 9 x  7 *+ 5 % 3 * 1

45. TO improve my
ability to paxr—
ticipate in

T comunity work

46. To cooply with the fact . o . -
fact that people ' : ' '
with status and
prestige attend
adult -ecacation
classes

147. To. carply with v i ,
Cinstructicns from 9 * ) kL 5 * 3 ; ‘* 1
sayeone else : :

43. To assist me when oo . ) i
. I go abroad | ' ' . . ’




